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Abstract : This study aims to analyze the effectiveness of various 

approaches in clinical supervision based on the Cogan, Goldhammer, 

and Glickman models, as well as their impact on improving teachers' 

professional competence in primary schools. Clinical supervision has 

proven to be an effective method in supporting the development of 

teaching skills through a structured process of observation and 

feedback. The Cogan and Goldhammer model offers a systematic 

approach in the pre-observation, observation, and post-observation 

cycles that aim to provide direct feedback to teachers. Meanwhile, the 

Glickman model introduces an adaptive approach that adapts the 

supervision style—directive, non-directive, or collaborative—to the 

individual needs of the teacher based on his or her level of commitment 

and abstraction ability. This study uses a qualitative approach through 

observation, in-depth interviews, and document analysis to evaluate 

the implementation of all three models of clinical supervision in several 

primary schools. The results show that the adaptive approach in the 

Glickman model, when applied well, can improve the effectiveness of 

supervision by accommodating the unique characteristics of each 

teacher. This model is considered more flexible and able to have a more 

significant impact than the Cogan and Goldhammer models in 

improving the quality of teaching. This study suggests the use of a 

more adaptive clinical supervision model to meet the needs of diverse 

teachers' professional coaching, in order to improve the overall quality 

of learning in elementary schools. 
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Introduction  

Clinical supervision in the field of education has long been recognized as an effective 

method of improving the quality of teaching and professional competence of teachers. This 

approach provides an opportunity for teachers to get direct feedback through observation and 

analysis of their teaching practices. The clinical supervision model developed by Cogan 

(1973), Goldhammer (1969), and Glickman (1981) became the main cornerstone in this study, 

given its significant impact on the improvement of teachers' pedagogic skills. Recent studies 

show that clinical supervision has great potential in creating a more collaborative learning 

environment and supporting teachers' professional development (Saeb, 2022; O'Neill & 

McMahon, 2021). 

Recent research suggests that the application of various models of clinical supervision 

can produce different impacts depending on the context and characteristics of the supervised 

teacher. The Cogan and Goldhammer models place more emphasis on a structured approach 

with clear cycles, while the Glickman model provides flexibility in approach, accommodating 

variations in teacher and school needs (Zareen, 2021; Alshammari, 2020). Glickman (1981) 

developed an adaptive approach, emphasizing collaboration and continuous professional 

development, which has proven effective in increasing teacher involvement in the supervision 

process. According to Alshammari (2020), this model provides space for supervisors and 

teachers to jointly design improvement measures that are more personalized and relevant to 

the challenges faced by teachers. 

Several studies have also highlighted the importance of context in the application of 

clinical supervision models. O'Neill and McMahon (2021) show that a more flexible 

supervision model, such as the one developed by Glickman, is more suitable for application 

in environments that require rapid adaptation to changes in curriculum or educational 

policies. This approach allows teachers to respond to challenges that arise in teaching in a 

more dynamic way and in accordance with developments occurring in the field. In addition, 

the Glickman model provides opportunities for teachers to feel more empowered in the 
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process of reflection and decision-making, leading to an improvement in the overall quality 

of teaching (Glickman & Gordon, 2020). 

However, challenges remain in the implementation of these clinical supervision 

models, especially in a very diverse context such as in Indonesia. Research by Saeb (2022) and 

Zareen (2021) shows that although the clinical supervision model can improve teaching skills, 

its implementation requires a strong commitment from all parties, both from supervisors and 

teachers. Therefore, it is important to explore the comparison between these supervision 

models to find out which one is most appropriate in improving the quality of teaching in 

primary schools in Indonesia. This study aims to analyze the effectiveness of the Cogan, 

Goldhammer, and Glickman clinical supervision models, as well as to evaluate the extent to 

which the application of adaptive approaches can support teacher competency development. 

With a focus on primary schools, this study will identify the strengths and weaknesses 

of each clinical supervision model in the context of Indonesian education. Previous research 

conducted by Glickman and Gordon (2020), O'Neill and McMahon (2021), and Zareen (2021) 

showed that the effectiveness of clinical supervision is greatly influenced by the chosen 

approach and the ability of supervisors to understand the individual dynamics of teachers. 

Therefore, this study will provide deeper insights into how the application of different clinical 

supervision models can improve the quality of learning and teacher professionalism in a 

broader context. 

 

Results 

This study aims to analyze the application of three clinical supervision models—

Cogan, Goldhammer, and Glickman—in improving the teaching competence of elementary 

school teachers in Greater Jakarta. After collecting data through in-depth interviews, 

classroom observations, and document analysis, several findings were found that revealed 

the differences and similarities in the application of each clinical supervision model to 
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improving teaching quality. The following are the findings obtained and the analysis of the 

data obtained from each supervision model. 

 

1. General Findings 

Overall, all clinical supervision models have a positive impact on improving teachers' 

teaching competence, albeit with differences in how they are implemented. Most teachers 

reported significant improvements in their teaching skills, especially in terms of classroom 

management and the use of more interactive learning strategies. However, clear differences 

are seen in the supervision approach, teacher participation rate, and feedback provided by 

supervisors. 

Table 1: Impact of Clinical Supervision Model on Teachers' Teaching Skills 

Supervision 

Model 

Improving 

Teaching 

Skills 

Changes in 

Classroom 

Management 

Increased Use 

of Technology 

Cogan Very 

positive 

Quite positive Positive 

Gold 

Hammer 

Positive Very positive Quite positive 

Glickman Positive Positive Very positive 

 

The Cogan and Glickman model shows a greater positive impact on the increased use 

of technology in teaching. Meanwhile, Goldhammer's model focuses more on strengthening 

classroom management, which appears to be very effective in addressing student discipline 

issues. 

 

2. Differences in Approaches Between Clinical Supervision Models 

In terms of the supervision approach, it was found that Cogan's model focuses more 

on direct observation and self-reflection of teachers. Cogan encourages teachers to actively 

engage in the post-teaching reflection process, which has a positive impact on improving their 

understanding of better teaching approaches. Meanwhile, Goldhammer's model  emphasizes 
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more on the interaction between teachers and supervisors, with the role of supervisors being 

more active in providing direct and in-depth feedback. The Glickman model, on the other 

hand, is more collaborative, with a supervisor acting as a facilitator who accompanies the 

teacher to find a common solution. 

Table 2: Clinical Supervision Model Approach 

Supervision 

Model 

Supervision 

Approach 

Supervisor 

Role 

The Role of 

Teachers 

Cogan Self-reflection, 

direct 

observation 

Provide 

post-class 

feedback 

Active in 

reflection 

Gold 

Hammer 

Direct 

interaction, 

classroom 

observation 

Provide 

detailed 

feedback 

Receive feedback 

Glickman Collaborative, 

problem-solving 

Facilitator, 

mentor 

Collaborate on 

solutions 

 

Cogan's model tends to encourage teachers to be more independent and reflective in 

their teaching practices, while Goldhammer provides more direct and detailed feedback. The 

Glickman model emphasizes cooperation and collaboration, which often increases teachers' 

confidence in finding solutions to the teaching challenges they face. 

 

3. Feedback Effectiveness 

Feedback is one of the important elements in clinical supervision that can have a 

significant effect on teacher competency development. Based on the analysis of the data, it 

was found that Goldhammer's model provided the most effective feedback in improving 

classroom management and interaction with students. Teachers who receive supervision with 

this model feel that the feedback provided is more applicable and can be directly applied in 

the classroom. In contrast, the Cogan model  provides more reflective feedback, which takes 

longer to implement in practice. 
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Table 3: Feedback Effectiveness Based on Supervision Model 

Supervision 

Model 

Types of 

Feedback 

Deployment 

Speed in the 

Classroom 

Quality Feedback 

Cogan Reflective, 

discussion 

Slow Good, but it takes 

time 

Gold 

Hammer 

Direct, 

detailed 

Fast Very good, 

applicative 

Glickman Collaborative, 

solutions 

Keep Good enough, 

workable 

 

Feedback in Goldhammer's model is proven to be the fastest to be implemented in 

classroom practice due to its straightforward and detailed nature. The Cogan model, although 

it provides good feedback, takes longer to implement because it is more reflective and in-

depth. Glickman, while collaborative, needs more time to reach an agreement on a solution. 

 

4. The Effect of Supervision on Teacher Satisfaction 

Teachers' satisfaction with the received supervision model is also one of the important 

findings in this study. The Glickman model gets a higher level of satisfaction because it is 

more collaborative and allows teachers to feel more valued and listened to. In contrast, Cogan 

's model that emphasizes self-reflection results in high satisfaction although it does not always 

have an immediate impact on rapid improvement. Goldhammer models tend to get lower 

satisfaction due to their more direct approach and greater control over supervisors. 

Table 4: Teacher Satisfaction Based on Supervision Model 

Supervision 

Model 

Teacher 

Satisfaction 

Satisfaction 

Factor 

Effect on 

Performance 

Cogan Quite High Self-reflection, 

an opportunity 

to grow 

Gradual 

improvement 

Gold 

Hammer 

Keep Direct feedback, 

supervisor 

control 

Fast upgrade, but 

less flexible 
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Glickman Tall Collaboration, 

active 

engagement 

Continuous 

improvement 

 

The Glickman model got a higher level of satisfaction, because teachers felt 

empowered in the supervision process. Cogan's model provides an opportunity for teachers 

to develop through reflection, although it does not result in rapid change. The Goldhammer 

model is more focused on quick results, but with greater supervisor influence, which 

sometimes makes teachers feel less appreciated in the proces. 

 

Discussion 

This study examines the application of three models of clinical supervision—Cogan, 

Goldhammer, and Glickman—in improving teachers' teaching skills in primary schools. Each 

model has specific characteristics that impact teachers' competence and their satisfaction with 

the supervision process. This discussion relates the results of the research to clinical 

supervision theories as well as several recent studies in this field to identify the effectiveness 

and constraints of each model. 

 

1. The Effectiveness of the Cogan Model in Teacher Self-Reflection 

Cogan's clinical supervision model, which focuses on teachers' self-reflection after 

observation, has long been known for improving teachers' professionalism by deepening their 

awareness of teaching practices (Kutsyuruba, 2020). In this study, teachers who used this 

model reported improvements in self-understanding and evaluation of their own teaching 

methods, especially in managing classrooms. Cogan emphasizes that reflection is key for 

teachers to recognize personal strengths and weaknesses, helping them evaluate the impact 

of teaching holistically (Hudson, 2021). Correspondingly, Hudson's study shows that 

reflection improves teachers' ability to recognize the effects of their approach on students. 
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However, this model also has limitations. This study shows that in public schools, the 

application of the Cogan model is constrained by the lack of time and high workload of 

teachers, so that reflection is less than optimal. According to James and McCormack (2020), 

the time needed for reflection is often an obstacle in daily practice, especially if teachers do 

not have the support of supervisors to reflect deeply. In addition, Schmidt et al. (2021) 

emphasized that without the support of the supervisor, reflection often ends in a less in-depth 

assessment. 

In a different context, the study of Wallace and Gravett (2021) also shows that self-

reflection without feedback from supervisors can be less effective. This is because teachers 

tend to focus on the aspects that they consider to have been mastered, not on areas that need 

improvement. The Cogan model, while effective in building self-awareness, requires support 

to increase its impact on the quality of daily teaching. 

Therefore, Cogan's model is more effective when applied to teachers who have a high 

awareness of self-improvement and sufficient time for reflection, as seen in private schools in 

this study. This model can assist teachers in building critical analysis skills of their own 

teaching. However, the development of this model can be improved by adding collaborative 

elements, such as in the Glickman model, to balance self-reflection with external input (Friend 

& Cook, 2022). 

 

2. The Influence of the Goldhammer Model in Specific Feedback 

Goldhammer developed a more direct approach to clinical supervision, focusing on 

providing specific feedback after observation. The study found that the Goldhammer model 

is quite effective in public schools in improving practical skills such as classroom management 

and the use of appropriate teaching techniques. According to Sullivan and Glanz (2021), direct 

feedback motivates teachers to immediately change less effective approaches and overcome 

classroom constraints. In this study, teachers in public schools found it helpful with clear 

direction, which significantly improved their technical skills. 
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A study from Walker (2022) supports that feedback given immediately after 

observation has a direct effect in improving teaching skills, especially for new or 

inexperienced teachers. In addition, research from Reitzug (2021) confirms that teachers who 

get direct feedback are faster to make improvements and see real results in the classroom. It 

is also consistent with the results of research in public schools that show significant 

improvements in teachers' technical skills and classroom management. 

Although Goldhammer's model demonstrates its effectiveness, some studies highlight 

that this method lacks space for teachers to think critically about their own approach (Schmidt 

et al., 2021). Supervisors who are dominant in the feedback process can reduce teachers' 

initiative in exploring alternative teaching methods. In the context of public schools in this 

study, teachers feel that they have limitations to develop creativity in teaching because they 

are too focused on input from supervisors. 

Overall, Goldhammer's model is effective for the application of teaching techniques 

that are directly implementable and provide quick results, especially in addressing practical 

problems in the classroom. However, the weakness in developing teacher self-reflection 

suggests that this model should be combined with other approaches that encourage critical 

and creative thinking. This can be applied through a collaborative supervision approach that 

combines aspects of direct feedback with space for teachers to develop their own innovations 

(Darling-Hammond et al., 2020). 

 

3. The Effectiveness of the Glickman Model in a Collaborative Approach 

Glickman's clinical supervision model, which focuses on collaboration between 

teachers and supervisors, shows high effectiveness in improving innovative teaching skills. 

Based on the findings of this study, the Glickman model provides a space for teachers to 

actively participate and feel supported in their professional development. Darling-Hammond 

et al. (2020) emphasized the importance of a collaborative approach in building teachers' trust 

and motivation, so that they are more eager to try new teaching methods. 
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Research by Friend & Cook (2022) shows that in a collaborative approach, teachers are 

more likely to seek solutions together with supervisors, which can create more effective 

results in addressing complex problems in the classroom. These findings are in line with the 

results of research in private schools, where teachers felt more satisfied with Glickman's 

supervision model because they felt actively engaged and valued. The study confirms that 

collaboration enriches teachers' insights and encourages them to innovate. 

However, the challenge in implementing the Glickman model is the need for sufficient 

time for discussion and collaboration. According to Walker's research (2022), a collaborative 

approach requires periodic meetings between teachers and supervisors which can take longer 

than other more direct models. This is an obstacle in schools that have limited time or budget 

to hold regular meetings. The Wallace & Gravett study (2021) shows that the effectiveness of 

collaborative models is often hampered by time issues, especially in public schools that have 

more resource constraints. 

Overall, the Glickman model is highly effective at increasing teacher involvement in 

the supervision process and supporting innovation in teaching. Nonetheless, the application 

of this model is more suitable for school environments that support the active participation of 

teachers in discussions and decision-making. In the context of this study, this model has been 

successfully applied in private schools that have a strong culture of collaboration and 

sufficient time and resources for supervision discussions. 

 

4. Implications and Recommendations for Clinical Supervision Practice 

The findings of this study highlight that the three clinical supervision models have 

their own advantages and disadvantages, depending on the characteristics and needs of 

teachers and school conditions. To achieve optimal results, it is important for supervisors to 

tailor the supervision model to the specific context, as suggested by Hallinger & Wang (2020). 

In public schools with limited resources, direct supervision models such as Goldhammer can 
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provide more effective results in a short period of time, especially to improve teachers' 

technical skills. 

On the other hand, private schools that have more resources that are quite flexible and 

a culture that supports collaboration, can leverage Glickman's approach to empower teachers 

in the decision-making process and teaching innovation. This approach allows teachers to 

collaborate with supervisors in developing creative and effective teaching strategies and 

plans, resulting in a learning environment that is more adaptive to student needs (Knight, 

2021; Marzano & Toth, 2021). 

This study indicates that the selection of the right supervision model can significantly 

improve teachers' teaching skills, but the selection of the model must consider the teacher's 

background and experience. Experienced teachers may be more helped by reflective and 

collaborative approaches such as Glickman, which allow them to develop innovative teaching 

methods, while novice teachers may be more helped by hands-on approaches such as 

Goldhammer, which provide clear guidance (Tschannen-Moran & Tschannen-Moran, 2021). 

In the context of education in Indonesia, these findings suggest that there is a need for 

training for supervisors to understand the advantages and disadvantages of each supervision 

model. This training is important so that they can adapt an approach that suits the 

characteristics of teachers and the context of their respective schools. This study shows that 

supervision that focuses on teachers' specific needs and characteristics is able to increase 

teaching effectiveness and have an impact on student learning outcomes (Nolan, 2020; Friend 

& Cook, 2022). 

Based on the results of this study, future clinical supervision approaches can be 

developed by combining the reflective, direct feedback, and collaborative aspects of the three 

models discussed. This combination will allow for a more holistic and flexible supervision 

process, as well as more adaptive to the individual needs of teachers and situational demands 

in schools. 

 



The Effectiveness of the Cogan, Goldhammer, and Glickman Clinical Supervision Approach: An Adaptive Study 

for the Development of Teachers' Professional Competence in Elementary Schools 

Anita Handayani, Sudadi , M. Holil Baitaputra  

 

 

  

 

          Vol 5 No 2 November 2024  |207 

 

 

 

 

 

Materials and Methods 

This study uses a qualitative approach with a comparative case study design to 

analyze the application of the clinical supervision model in improving teacher competence in 

elementary schools. The qualitative approach was chosen because it allows researchers to 

explore the in-depth experiences of teachers regarding the application of clinical supervision 

they receive, as well as its impact on their teaching practices (Creswell, 2012; Patton, 2015). In 

this study, the supervision models compared were Cogan (1973), Goldhammer (1969), and 

Glickman (1981), each of which had different characteristics and approaches to teacher 

professional development (Acheson & Gall, 2013). 

This research was carried out in public and private elementary schools in the Greater 

Jakarta area, with 30 teachers as participants selected through purposive sampling. These 

teachers are selected based on their teaching experience and readiness to participate in clinical 

supervision (Suriya, 2017). Each group of teachers will receive a different model of 

supervision, namely Cogan, Goldhammer, or Glickman, with each group consisting of 10 

teachers. 

The instruments used in this study are in-depth interviews, classroom observations, 

and document analysis. Interviews with teachers and supervisors aimed to give mothers their 

perception of the supervision received and its impact on teaching ability (Hancock & 

Algozzine, 2017). Classroom observation was conducted to assess the implementation of 

clinical supervision in the field, focusing on teaching techniques and receiving feedback from 

supervisors (Merriam, 2009). In addition, documents such as supervision reports are used to 

evaluate the application of supervisor recommendations in classroom practice. 

The collected data were analyzed using thematic analysis, which allowed researchers 

to identify common patterns in teacher experience and the influence of clinical supervision on 

the quality of their teaching (Braun & Clarke, 2006). Data triangulation was carried out to 

ensure the validity of the results, by combining interviews, observations, and document 

analysis (Flick, 2018) 
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Conclusions 

Overall, the results of this study show that all three models of clinical supervision—

Cogan, Goldhammer, and Glickman—have a positive impact on improving teachers' teaching 

competence. However, the effectiveness of each model varies depending on the supervision 

approach, the feedback provided, and the level of teacher participation. Goldhammer's model 

is more effective at providing direct feedback and improving classroom management, while 

Glickman's model is highly effective at increasing teacher satisfaction and engagement 

through a collaborative approach. Cogan's model, although slower in its implementation, 

provides good results in the development of long-term competencies through self-reflection. 

Overall, the results of this study suggest that the selection of clinical supervision 

models needs to be tailored to the specific context of the school and the individual needs of 

teachers. The combination of all three models—integrating the self-reflection aspects of 

Cogan's model, direct feedback from Goldhammer's model, and collaboration from 

Glickman's model—can be a more comprehensive and effective approach. Thus, this 

approach can improve the quality of teaching and learning in a sustainable manner, 

accommodate the needs of teachers in various conditions, and encourage continuous 

professional development. 
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